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Abstract  Review Article 
 

Life Skills Education (LSE) is expected to equip the learners with psycho-social competences and interpersonal skills 

to enable individual make informed decisions, solve problems, think, critically and creatively, communicate 

effectively and relate with other people. The main objective of this study was to investigate teacher preparedness in 

teaching of LSE. Purposive sampling, simple random sampling technique and stratified sampling techniques were used 

to select the study sample of 30 head teachers and 68 LSE teachers. Questionnaires, interview schedules, checklist and 

observation schedule were used to collect data. Descriptive statistics with the aid of Statistical Package for Social 

Sciences (SPSS) package was used to analyze data from questionnaires while qualitative data from interview schedule 

and classroom observation schedule were analyzed by thematic analysis. The main findings were that most teachers 

had not been trained on LSE hence indicating low level of preparedness. The study recommends that teachers need to 

be trained on the LSE through workshops, seminars and in-service training.   
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INTRODUCTION 
Background of the Study  

Life skills are capacities for versatile and 

positive conduct that enables people to manage or deal 

effectively with the day to day difficulties of life. The 

teaching of Life Skills Education enables the 

acquisition of these abilities which equips one with 

psycho-social capabilities and relational aptitudes to 

empower an individual settle on informed choices, take 

care of issues, think critically and innovatively, 

communicate adequately and relate with other people 

Wachira, Obai, Pare, Moracha, Mbaabu and Ng‟ang‟a, 

[21]. 

 

Customarily, parents, grandparents and other 

relatives were actively involved in Life Skills Education 

through shaping boys and girls on their respective 

gender roles in the society, Kenya Institute of Education 

[1] 2008, (pg. 9). Guidance on growing up, what to be, 

what to do, what to know and how to consolidate 

gender specific respective virtues was stressed in 

traditional societies, adds International Centre for 

Alcohol Policies [19]. This shows that traditionally 

teaching of Life Skills Education was a very important 

core function of parenting. This was done by parents 

within the family as well as by extended family 

members. The teaching of life skills was also 

considered a societal parental obligation in which Life 

Skills Education was imparted communally in an 

informal way [2]. 

 

Statement of the Problem 

LSE was introduced as a subject in Kenyan 

primary school curriculum in the year 2008 as a stand-

alone subject with an objective to equip learners to 

address psycho-social challenges which the children 

and youth are facing. Hence the LSE subject primary 

syllabus focuses on three main areas; knowing and 

living with oneself, knowing and living with others and 

making effective decisions [20].  

 

Although the focus of teaching of LSE has 

been based on the three areas mentioned above, 

behaviours of learners exiting primary level education, 

[3] seem to suggest inadequate acquisition of psycho-

social competences, hence the need to investigate the 

teaching of LSE. Though a number of studies on 

implementation of LSE have been done for example 

Abobo [4] in Trans Nzoia West District of Trans-Nzoia 

County, Riungu [22] in Langata Division in Nairobi 

County and Kimbui [5] in Ruiru District in Kiambu 

County, these studies focused on strategies used in the 

teaching of LSE in Kenyan schools. However, there is 

lack of focus on level of preparedness of the teachers, 
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their attitude towards the subject, the availability of 

relevant resource materials and challenges affecting the 

effective teaching of LSE in public primary schools in 

Kenya. Therefore, there is need for an investigation of 

effective teaching of LSE in primary schools in Kenya.   

 

The above mentioned studies and perhaps many others 

have not given reasons why there is apparent 

discrepancy between the teaching of LSE subject and 

inadequate acquisition of LSE psycho-social 

competencies among the learners exiting primary level 

education. This study therefore seeks to investigate 

effective teaching of LSE in primary schools in Kenya. 

The purpose of the study investigated teacher 

preparedness to teach LSE in public primary schools in 

Kenya. 

 

Related Literature  

Tripathi and Shukla [6] observed that in the 

21
st
 century, life globally is undergoing significant 

„transition and change‟. Today‟s children and youths 

are exposed to more information and cultural diverse 

choices than earlier times. These changing social, 

moral, cultural, ethical and religious values have 

exposed „lifestyles‟ in the society which affected the 

youth and the children. This calls for the need to 

provide today‟s children with new set of ways and 

systems to deal with demands of life. In the 21
st
 century 

„individual „rather than „the systems‟ is considered as 

the basic unit of the society hence it is important that 

children and the youth are equipped with life kills and 

other skills to deal with variety of choices, changes and 

stressors.  

 

Hendren, Birel, Weisen and [23] states that “ 

nearly one in five children had emotional problems over 

time during their youth regardless of where they live or 

how well off they are” such a group scenario can only 

be mitigated by ensuring Life Skills Education is taught 

effectively. Emotionally disturbed children exhibit their 

impairment in a variety of ways such as failing 

academically, haring poor self-image, having poor peer 

relations, show little respect to their followers and also 

do not respect their parents. Hendrens et al, [24] 

emphasis that teaching of Life Skills Education enables 

children and adolescents to be equipped with abilities 

which enable them to develop socially, emotionally, 

mentally and spiritually. Hence life skills are considered 

as crucial for promotion of healthy children and 

adolescent development for primary prevention of some 

key causes of children and adolescent diseases, 

disabilities and deaths. Teaching of Life Skills 

Education is further considered as a tool for 

socialization and preparing young people to cope with 

the effects globalization causing significant transition 

and change, [7] Teaching of Life Skills Education has 

come about as a result of the fact that individuals must 

be equipped with learning opportunities which 

empowers an individual with psycho-social 

competences. [8] So as to cope with the effects of 

globalization such as demands of modern life, poor 

parenting, changing family structure, dysfunctional 

relationships, new understanding of young people‟s 

needs, decline of religion, and rapid socio cultural 

change  [7]. 

 

Preparedness of Teachers towards Teaching of LSE 

Kimbui [5] noted that preparedness of teachers 

teaching LSE refers to teacher academic, professional 

managerial abilities in ensuring that LSE is well 

planned, managed and evaluated. Preparedness includes 

also the availability of teaching/ learning resources at 

the disposal of learners and teachers to facilitate the 

teaching and learning of LSE. [4] pointed out that 

successful implementation of curriculum depends on 

the vital role of teachers. This calls for the need to give 

teachers proper and important preparing to have the 

option to deal with another program including LSE. 

They further noted that the teacher who is the instructor 

translate the wide broad objectives of the educational 

modules into instructional destinations.  

 

Therefore teacher training is aimed at 

developing relational abilities, proficient mentalities 

and qualities that furnish educators with learning and 

capacity to distinguish and build up the instructive 

needs of the youngster, Republic of Kenya, [9]. Hence 

teacher preparedness is a very vital element in LSE 

implementation in that the saying that “No education is 

better than its teachers” still holds. Teaching of LSE 

requires instructional method of dynamic learning 

through participative showing techniques, for example, 

pretend, discusses, circumstance examiners and one-on-

one critical thinking. 

 

Life skills programmers can effectively draw 

in youngsters in their very own improvement procedure, 

[10]. Active learning of LSE requires teaching using 

participatory learning mode which requires engaging 

the learner in an experiential environment, thus 

enabling children to acquire attitudinal and behavior 

change [11]. In order for teachers to teach LSE using 

participatory learning mode, teachers need to be trained 

so as to be conversant with participatory mode of 

teaching. In a study by Shikuku [12], it is noted that 

teaching LSE is done by teachers who have not been 

adequately trained while some have never been trained.  

What has been happening since LSE was introduced in 

2008, is that the ministry of education has provided 

resource materials, mostly in form of text books only, 

without any special training to teachers [9]. 

 

As often as possible educators have been 

accused of average quality in applying teaching method 

and ineptitude in homeroom execution [25] also, this 

has influenced students' results adversely. Educators' 

powerlessness to successfully convey in the homeroom 

and the utilization of improper procedure is brought 

about by ineptitude among instructors [26]. Such 

incompetency among professional teachers impact 
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negatively on the outcomes of the curriculum designers‟ 

expectations on LSE in which apart from being recently 

introduced in primary and secondary curriculum, 

requires participatory mode of teaching of which most 

professional teachers have not been in-serviced.  

 

The significance of in-service training and 

proceeding with expert improvement for the training 

calling when all is said in done is progressively 

recognized in nations all through the world [27]. Hence 

LSE instructors ought to be satisfactorily prepared 

through in-service training to deal with ably LSE. Thus 

improving acquisition of psycho-social competencies 

among learners exiting primary level of education. 

Studies in Sub-Saharan African reveal that many LSE 

teachers are under-qualified due to the fact that they are 

not adequately trained [28], hence there is need to train 

teachers through in-service training in order to not only 

teach LSE [29,30], but to do so effectively.   

 

Research Design  

A research design is the course of action of 

conditions for gathering and dissecting information in a 

way that joins importance to the examination reason 

with economy in strategy and to provide the required 

information. The study adopted a mixed method 

approach and as such, it was an intensive descriptive 

analysis of effective teaching of LSE.  

 

The study was conducted in Kericho Central 

Sub-County which is located in the South-Western side 

of the Kenyan Rift Valley Province. It lies between 35
0
 

-40
0
 and latitude of 023

0
 South East between the 

Equator The study population consisted of 227 LSE 

teachers and 102 head teachers of the public primary 

schools. The sample size for the study was arrived at 

after taking 30 percent of 102 head teachers and 30 

percent of 227 LSE teachers as argued by [31]. The 

researcher collected data using five instruments namely: 

questionnaires for teachers, questionnaires for the head 

teachers, interview schedules for head teachers, 

observation of the lesson for LSE teachers and check 

list for LSE resources. 

 

RESULTS 
The study sought to find out teachers 

preparedness towards teaching of LSE in primary 

school. Teachers were to indicate if they are prepared or 

not to teach LSE subject by responding to the question 

based on their knowledge. To achieve this, head 

teachers‟ and teachers‟ questionnaire had a section on 

preparedness where the respondent gave their response 

by indicating Yes or No to the questions on 

preparedness. 

 

Teachers’ Preparedness to Teach LSE  

The responses from the head teacher‟s 

questionnaire on teacher‟s preparedness towards 

teaching LSE as a subject are as per Table 1 

 

Table-1: Head Teacher‟s Response on Teacher-Preparedness 

Statement Yes No Total 

1. Teachers have attended LSE training course. 10 

(33.33%) 

20 

(66.67%) 

30 

(100%) 

2. Teachers have knowledge in teaching of LSE. 9 (30%) 21 (70%) 30 

(100%) 

3. Teachers have attended LSE workshops 9 (30%) 21 (70%) 30 

(100%) 

4. I have conducted in-service training of LSE 

for teachers in school. 

6 (20%) 24 (80%) 30 

(100%) 

5. There are teachers who have done private 

training in teaching of LSE 

4 

(13.33%) 

26 

(86.67%) 

30 

(100%) 

Source: Researcher (2018) 

 

Based on Table 1, 20 (66.67%) of head 

teachers responding  to item 1 on whether teachers in 

their schools have attended LSE training, indicated that 

the teachers had not attended training course on 

teaching LSE subject; those who agreed that indeed 

teachers were trained were only 10 (33.33%). This 

revealed that majority of teachers according to the head 

teachers were not prepared to teach LSE hence this 

poses difficulty in delivering LSE to the learners. This 

is contrary to the study of (Republic of Kenya, UNCEF, 

[32] which stated that teacher training and developing 

of communication skills, professional attitudes and 

values equip teachers with knowledge and ability to 

identify and develop the educational needs of the 

learners. This is also in line with a study by Shikuku 

[12] who noted that teachers teaching LSE have not 

been sufficiently trained while some have never been 

trained.  

 

Responding to item 3 in Table 1, nine (30%) 

head teachers reported that teachers have attended LSE 

course and had knowledge in teaching of LSE while 21 

(70%) agreed that teachers had not attended any LSE 

training course and had no knowledge in teaching LSE. 

This implies that teachers may not be able to effectively 

teach LSE subject in primary schools therefore there is 

need to train in the area of LSE to build their capacity.  

 

Responding to item 4, 6 (20%) of the head 

teachers agreed that teachers have participated in in-
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service training of LSE, while 24 (80%) of them 

reported that teachers had not participated in any in-

service training on LSE. On whether there are teachers 

who had done private training in the teaching of LSE, 

four (13.33%) of the head teachers said that there were 

teachers in their schools who had done private training 

on LSE, but the other 26 (86.67%) of the head teachers 

said that there were teachers in their schools who had 

not gone for private training on life skills. This implies 

that the teachers handling LSE subject in public primary 

schools in Kenya are not capacitated to handle LSE as a 

subject. 

 

These responses point out that teachers in 

public primary schools in Kenya experienced 

challenges in the teaching of LSE subject. This is in line 

with Orodho [13] and Birimana and Orodho [14], who 

are in agreement regarding the need for a continuous 

staff training and capacity building in order to enhance 

quality of teaching. The quality of LSE teaching was 

therefore not adequate in the primary schools within the 

study area, thus the learners did not meet the desired 

outcomes in as far as the objectives of the curriculum is 

concerned. Learners therefore are not able to 

empirically conceptualize essential concepts relating to 

life skills issues.  

 

In essence, according to Table 1 indicates an 

existing gap that needs to be addressed in terms of 

training teachers in a bid to building their skill capacity 

to teach LSE in schools in Kenya. Therefore, it can be 

deduced from these facts that teacher training is very 

key but lacking in the implementation of the 

curriculum. The teacher training curriculum in teachers‟ 

training colleges and institutions does not include the 

pedagogy of LSE. This renders teachers inept and 

incapacitated to effectively teach LSE and so teachers 

have to rely on their general knowledge and expertise in 

implementing the curriculum, while others have little or 

no experience at all and are incompetent in teaching 

LSE. Teachers will teach issues that may not have been 

included into the new curriculum and therefore learners 

may not essentially gain from what was planned for in 

the curriculum. 

 

Teachers’ Responses on Preparedness to Teach LSE 

Teachers‟ preparedness towards teaching of 

LSE as a subject was investigated through the use of 

teachers‟ questionnaires and the findings are recorded 

as per Table 2.  

 

Table- 2: Teachers‟ Responses on Preparedness to Teach LSE 

Statement 
Response  

Total Yes No 

I was trained to teach LSE subject in college 12 (20.0%) 48 (80.0%) 60 (100%) 

I have undergone training course in LSE subject 10 (16.7%) 50 (83.3%) 60 (100%) 

I am conversant with strategies/ methods used to 

teach LSE e.g. (use of participatory mode of 

teaching) 

15 (25.0%) 45 (75.0%) 60 (100%) 

I have the right concept of what LSE subject 

entails 
8 (13.3%) 52 (86.7%) 60 (100%) 

I have expertise in teaching LSE subject which 

enables acquisition psycho-social skills among 

learners with ease. 

5 (8.3%) 55 (91.7%) 60 (100%) 

Source: Researcher (2018) 

 

The results in Table 2 on teachers preparedness 

to teach LSE subject showed that, 12 (20.0%) out of 60 

(100%) teachers who participated in the study had been 

trained to teach LSE in college, while 48 (80.0%) were 

not. This indicates that majority of teachers who had not 

undergone LSE training are facing challenges in terms 

of teacher preparedness to teach the subject. 

Responding to item 2 on Table 2 about those who had 

undergone some training course relating to LSE, 10 

(16.7%) teachers indicated that they had undergone 

some training, while 50 (83.3%) indicated that they had 

not undergone any training implying that those teachers 

teaching life skill were not adequately equipped with 

the methodology and skills to teach LSE.  

 

Teacher‟s responding to item 3, 15 (25.0%) 

indicate that teachers were conversant with the 

strategies or methods to teach LSE that one needed to 

be conversant with, for example (use of participatory 

mode of teaching), while 45 (75.0%) of the teachers 

were not conversant with LSE methodology. This 

shows that teachers were unable to engage the learners 

actively in LSE lessons. Responding to item 4, only 

eight (13.3%) of the teachers indicated that they had the 

right concepts of what LSE subjects entails and those 

who lacked the right concepts about LSE subject were 

52 (86.7%), implying that teachers have a 

misconception of what LSE subject entails. Five (8.3%) 

of the teachers had the expertise to enable learners 

acquire psycho-social skills easily while 55 (91.7) had 

no expertise.  

 

It can therefore be noted that the subject of 

LSE suffers insufficient and inadequate manpower in 
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the implementation of its curriculum. It can be   reliably 

deduced from Table 2 that teachers who are teaching 

LSE have not been trained to teach LSE either back in 

Teachers‟ Training Colleges or through in-service 

training since they graduated from college before the 

introduction of LSE Curriculum into the system in 

2008. The findings therefore revealed that a higher 

number of teachers had no pre-service training, contrary 

to a study by Orodho [15] who concur that, one of the 

factors in curriculum implementation is the pre -service 

and in-service training of teachers; pre-service is the 

training of teachers on a certain curriculum before they 

start teaching while in-service is the training of teachers 

on how to implement a certain curriculum while they 

are already in the field. This therefore implied that 

many teachers were not prepared to teach LSE. Thus 

teachers teaching LSE are not conversant with the 

teaching strategies and methodologies which becomes a 

challenge to the effective teaching of LSE. This renders 

teachers inept and incapable of teaching LSE 

effectively as they have to rely on their general 

knowledge and expertise to teach LSE which ostensibly 

leads to teaching out of inconsequence where the 

content and guidelines are not adequately available. 

This also is in contrary to Mangrulkar Whiteman and 

Posner, [10] who assert that active learning of LSE 

requires to be taught using participatory learning mode 

which requires engaging the learner in an pragmatic 

environment.  

 

The study reveals that teachers have little 

experience and expertise rendering them incompetent in 

teaching LSE. This therefore means that learners end up 

not being well-equipped with the appropriate 

knowledge and skill to deal with psycho-social life 

issues, contrary to Hanushek et al [16] who compared 

well-trained teachers with less trained teachers and 

noted that achievement was related to teachers‟ 

knowledge of the subject matter. The results of this 

study showed that teachers who are teaching LSE 

subject in public primary schools are not well prepared 

to teach LSE thereby pointing out to the idea that 

learners are not attaining the requirements of the 

curriculum. 

 

Effectiveness of Training Life Skills Teachers  

The responses obtained from the head 

teacher‟s questionnaires inquiring if indeed teachers‟ 

training to teach LSE was effective or not, are as per 

Table 3.  

 

Table-3: Effectiveness of Life Skills Teachers‟ Training 

Statement  SA A UD D SD 

Teachers who are trained in LSE can 

effectively teach the subjct.  

12 

(40.0%) 

14 

(46.7%) 

1 

(3.3%) 

2 

(6.7%) 

1 

(3.3%) 

Training teachers on LSE in college enhance 

effective teaching of LSE subject 

15 

(50.0%) 

9  

(30.0%) 

1 

(3.3%) 

3  

(10.0%) 

2 

(6.7%) 

Teacher‟s mastery of LSE content enhances 

effective teaching of the subject. 

10 

(33.3%) 

12 

(40.0%) 

2 

(6.7%) 

3  

(10.0%) 

3 

(10.0%) 

Effective teaching of LSE depends mainly 

on teacher  preparedness. 

14 

(46.8%) 

13 

(43.3%) 

1 

(3.3%) 

1 

(3.3%) 

1 

(3.3%) 

There is need to in-service teachers to 

effectively teach LSE. 

15 

(50.0%) 

10 

(33.3%) 

2 

(6.7%) 

2 

(6.7%) 

1 

(3.3%) 

LSE lesson subject is allocated in the school 

master time table 

3  

(10.0%) 

4  

13.3% 

0 

0.00% 

18 

60.0% 

5 

16.7% 

Source: Researcher (2018) 

 

According to Table 3, a total of 26 (86.7%) 

head teachers agreed that teachers who are trained in 

LSE can effectively teach the subject, three (10.0%) of 

the head teachers disagreed whereas one (3.3%) of the 

head teachers was undecided. This implies that to 

effectively teach LSE, teachers needed to undergo the 

relevant training in LSE. If that is not done then there 

will be incapacitated handling of the subject by teachers 

and therefore learners will not attain the achievement as 

spelled out in the curriculum. The desirable 

characteristics in the behaviours of learners will not be 

realized; hence the learners may exit primary level of 

education without acquiring the necessary psycho-

social competencies and may exhibit undesirable 

behaviours and undesirable vices. 

 

On item 2, 24 (80.0%) of the head teachers 

agreed that training teachers on LSE in college enhance 

effective teaching of LSE subject. Five (16.7%) head 

teachers disagreed while one (3.3%) head teacher was 

undecided. This implies therefore that training of 

teachers on LSE in college enhances effective teaching 

of LSE subject. This is in agreement with Kimbui [5] 

who pointed out that qualified trained teachers 

contribute more positively to effective teaching of LSE 

than untrained teachers. Responding to item number 3, 

on the mastery of LSE, 22 (73.3%) of the head teachers 

agreed that mastery of LSE content enhanced effective 

teaching of the subject. However, six (20.0%) of the 

head teachers disagreed while two (6.7%) of the head 

teachers were undecided. This implies that, teacher‟s 

mastery of LSE content enhance effective teaching of 

the subject.  

 

The head teachers who agreed that effective 

teaching of LSE depends mainly on teacher 
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preparedness were 27 (90.1%), those who disagreed 

were 2(6.6%), and one (3.3%) of the head teachers was 

undecided as shown on Table 3, item four. The findings 

of this study therefore means that a teacher of LSE 

should be well-prepare well in order to effectively 

deliver on teaching LSE. 25 (83.3%) of the head 

teachers agreed to the need for in-service teachers 

training so as to effectively teach LSE was by two 

(6.7%) of the head teachers were undecided due to lack 

of knowledge on the contents of the curriculum for 

teaching LSE. Three (10.0%) of the head teachers 

disagreed to the fact that there is need for in-service 

training of teachers who are teaching LSE. This 

therefore means that there is much need for the in-

service training of the teachers in all the primary 

schools for the effective teaching of the LSE. If this is 

not done, then teachers who are teaching LSE in public 

primary schools are not capacitated to handle the 

subject meaning that learners will end up exiting 

primary school level of education without acquiring the 

necessary life skills. 

 

Table -4: Allocation of LSE Subject on the Master Timetable and Lesson Planning 

Question Yes No 

Is life skills subject allocated in the school 

master timetable? 

7 

(23.30%) 

23 

(76.70%) 

Do teachers prepare for the lessons of LSE 

in your school? 

6 

(20.00%) 

24 

(80.00%) 

Does teaching of LSE enhance the learners‟ 

cognitive abilities? 

7 

(23.30%) 

23 

(76.70%) 

Source: Researcher (2018) 

 

Effective teaching of LSE lesson in primary 

schools curriculum requires the subject to be allocated 

in the school master time table, teachers needed to 

prepare for the LSE lessons and that they need to know 

that the subject enhances psycho-social abilities of the 

child.  23 (76.70%) of the head teachers said that life 

skills lessons is not allocated in the school master 

timetable while seven (23.30%) said that LSE subject is 

allocated in the school master timetable as indicated in 

Table 4. This implies that LSE subject is not given a 

serious attention as other formal subjects since it did not 

exist in the school time table and also that its being non-

examinable at the national level in standard eight, 

negatively influences the affects the effective teaching 

of LSE subject.  

 

According to the head teachers‟ responses, 

teachers of LSE do not prepare for life skills lesson as 

indicated by 24 (80.00%) of the head teachers while six 

(20.00%) of them said that teachers prepared to teach 

life skills lessons. This means that teachers do not 

effectively teach LSE. 23 (76.70%) of the head teachers 

agreed that LSE enhanced children‟s abilities while 

seven (23.30%) head teachers feel that LSE did not, 

implying that teaching of LSE is key in having learners 

acquire the life skills while in primary school. These 

findings agree with the findings of Kawira, [17] who 

indicated that inadequate time allocated to the teaching 

of LSE has compromised on the content coverage, so as 

a result, it is difficult for learners to develop psycho-

social competencies.  

 

Effective Teaching of LSE 

Whereas head teachers were asked to respond 

on the on the allocation of LSE on the master timetable, 

teachers need to prepare well by preparing for LSE 

subject as allocated on the master timetable. Teachers 

therefore should prepare, scheme of work, lesson plans 

and lesson notes so as to effectively teach LSE. To be 

able to achieve this, teachers in the 30 schools where 

the study was conducted, through the teacher‟s 

questionnaires, were asked on the best way of 

effectively teaching LSE and their response were as 

recorded in Table 5.  
 

Table -5:Effective Teaching of LSE 

Statement SA A U D SD 

Adequate coverage of content at each level 

facilitates effective teaching of LSE subject 

24 

(40.0%) 

20 

(33.3%) 

3 

(5.0%) 

8 

(13.3%) 

5 

(8.3%) 

Proper utilization of schemes of work and 

lesson plans facilitate effective teaching of 

LSE subject 

29 

(48.3%) 

21 

(35.0%) 

2 

(3.3%) 

8 

(13.3%) 

1 

(1.7%) 

Proper utilization of relevant resource 

materials enhances the teaching of life skills. 

30 

(50.0%) 

26 

(43.3%) 

2 

(3.3%) 

1 

(1.7%) 

1 

(1.7%) 

Strengthening of school based curriculum 

supervision by head teachers improves the 

quality of teaching of LSE. 

22 

(36.7%) 

23 

(38.3%) 

1 

(1.7%) 

10 

(16.7%) 

4 

(6.7%) 

Maintaining up-to-date record of individual 

pupil psycho-social competencies skills 

ensure effective teaching of LSE. 

26 

(43.3%) 

25 

(41.7%) 

2 

(3.3%) 

3 

(5.0%) 

4 

(6.7%) 

Source: Researcher (2018) 
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From Table 5, item number 1, a total of 24 

(40.00%) and 20 (33.30%) of the teachers from the 

selected schools in Kericho Central Sub-County 

strongly agreed and agreed respectively that adequate 

content coverage at each level facilitates effective 

teaching of LSE subject, eight (13.40%) of the teachers 

disagreed while five (8.30%) strongly disagreed. Only 

three (5.00%) were undecided implying that content 

coverage is needed to facilitate teaching of LSE in 

schools. 50 (83.3%) of the teachers agreed that proper 

utilization of schemes of work and lesson plans 

facilitate effective teaching of LSE subject as deduced 

from item no. 2 on Table 5, nine (15%) disagreed, while 

two (3.3%) were undecided. This points out that well 

prepared schemes of work, lesson plans and lesson 

notes enhance effective teaching of LSE, which 

according to the teachers‟ responses, were not prepared.  

 

According to the data collected from the 

teachers‟ questionnaires as tabulated in Table 5 item 3, 

proper utilization of relevant resource materials 

enhanced the teaching of life skills, 56 (93.3%) of the 

teachers agreed to it while two (3.30%) disagreed and 

two (3.30%) were undecided. This indicated that proper 

utilization of teaching resource materials was critical to 

enhancing the teaching of LSE in primary schools, 

which according to the study was not the case. 45 

(75%) of the teachers agreed that strengthening of 

school based curriculum supervision by head teachers 

improves the quality of teaching of LSE in schools, 

while 14 (23.4%) felt that it does not.  

 

It is therefore seen that strengthening of the 

school-based curriculum supervision improves the 

quality of teaching of LSE in the schools. 51 (85%) of 

the teachers responding to item 5 agreed that 

maintaining an up-to-date record of individual pupil‟s 

psycho-social competency skills ensures effective 

teaching of LSE while 7 (11.7%) of teachers disagreed 

as shown in Table 5. This affirms that an up-to-date 

individual record of learners‟ psycho-social 

competences enhances effective teaching of LSE, thus 

enhancing the acquisition of psycho-social 

competencies.  

 

According to table 4, teachers did not 

adequately cover LSE content, prepare schemes of 

work, lesson plans, and did not properly utilize relevant 

LSE learning resource materials. There was no 

continuous supervision of life skills curriculum delivery 

in primary schools; hence, there was lack of 

effectiveness of the teaching of LSE. This is contrary to 

Onganga [18] and Human Rights Watch (2003), who 

both asserts that for there to be effective 

implementation of the LSE program, there should be a 

clear supportive policy from the government. 

 

Teachers’ Preparedness to Teach LSE Subject 

The responses compiled from head teachers‟ 

interviews pointed out that lack of training for teachers 

was one of the major hindrances which affected 

teacher‟s basic preparedness in teaching of LSE in 

primary schools.  

Head teachers in all the schools affirmed that as 

implementers of LSE in their schools, teaching of LSE 

play an important role in shaping the behaviour 

outcomes of learners. 

 

Head teacher I in school 2 was interviewed on the 

effectiveness of LSE, and said: 

“Teachers in my school have not gotten 

training in LSE. The major challenge faced by 

my teachers is lack of knowledge on 

participatory methods recommended for 

teaching LSE subject. Teachers do not have 

the skills on how to teach LSE subject since 

they did not get any training on LSE in 

teachers training colleges neither has the 

ministry of education done in-service training 

of teachers through seminars and workshops 

on the teaching and learning of LSE. I am 

convinced that if teachers get trained on life 

skills they would be in a position to prepare 

well to effectively teaching LSE it with 

confidence.” 

 

Head teachers in schools 4, 5, 7 and 8 shared a similar 

view. Moreover, a head teacher of one of the sampled 

schools, school 1, who had similar views as above also 

observed that lack of life skill training contribute to 

teacher‟s non-preparedness to teach LSE curriculum in 

the teaching and learning process.  

“…teachers have not received any training or 

seminar to keep them up-to-date with the new 

curriculum…” (Head Teacher X, School 1). 

“… when the government introduced the new 

curriculum in 2008, on LSE curriculum, it did 

not organize seminars and workshops for 

teachers already in the field to build their 

capacity to teach the new subject.” (Head 

Teacher III, School 3). 

 

Head Teacher V in School 7 responding to item 13 of 

the interview schedule on the challenges teachers face 

in the teaching LSE said: 

“The government has not reconsidered 

providing frequent training of teachers, who 

are already in the field and were not trained in 

colleges, through seminars or workshops for 

the sake of building their capacity and 

knowledge on LSE.”  

 

Head teachers in other schools, 1, 5, 9, 11, 19 

and 26 had similar opinions as head teacher V in school 

7. 
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The statements of the interviewees relates to the 

responses from the head teachers‟ and teachers‟ 

questionnaires in that lack of training for teachers 

makes them un-prepared to teach LSE in primary 

schools. As a result, the teachers faced a dilemma when 

it came to the teaching of LSE. This affects the learners 

as they are not adequately facilitated through the 

participatory approach method by the teachers as they 

lacked the current knowledge and skills, resulting in 

learners exiting primary level of education without 

empirical life skills attributes.  

 

Discussion on Teachers’ Preparedness to Teach LSE  

From the responses of head teachers and 

teachers, a high number of teachers have not been 

trained in LSE subject either during the training in 

college or through workshops or in-service training so 

as to be able to implement life skills curriculum 

effectively.  

 

According to the head teachers‟ and teachers‟ 

responses, teacher preparedness to teach LSE is in 

agreement with the findings of Birimana and Orodho 

[14] and Orodho [13], who emphasized the need for 

continuous staff development in order to enhance 

quality of curriculum implementation. Given that most 

of the teachers have not attended any workshops or 

seminars so as to enhance the teaching of life skills, 

most of the teachers teaching life skills in the selected 

schools have not been adequately trained in LSE either 

through seminars or workshops or in college. This 

implies that teachers who are teaching LSE in public 

primary schools in Kenya do not have the requisite 

capacity to handle the subject. 

 

Summary of the Findings  

Findings revealed that teachers were not 

adequately prepared for effective teaching of LSE in 

public primary schools in Kericho Sub-County, since 

most of them did not have the knowledge and skills on 

teaching LSE. A majority of the teachers had not 

undergone any training on LSE either through teachers 

training college, workshops or seminars yet the role of 

the teachers in the teaching of LSE and learners 

acquisition of psycho-social skills cannot be 

underestimated.  

 

CONCLUSIONS  
The LSE in the primary curriculum is a very 

important component whose presence cannot be over-

emphasized. The teachers‟ role in effective teaching of 

the subject is important for the teaching and learning of 

life skills subject to be successful. LSE in essence is 

critical to acquisition of psycho-social competencies 

which learners must exhibit in their behaviors, 

throughout their life in school and/or during their future 

endeavors.  

 

In establishing teacher preparedness towards 

teaching of LSE, teachers who had had not been trained 

on LSE during pre-service training need to attend 

seminars and workshops or undergo in-service training 

in a bid to build their capacity to handle the subject. 

Those teachers are not conversant with LSE teaching 

strategies and methodologies and are faced with the 

challenge of not being able to effective teaching of LSE 

and thus are not adequately prepared to teach LSE in 

primary schools.  

 

The findings of this study are very significant 

to teachers, parents, curriculum planners, school 

administrators and other government organs who are 

involved in education. In line with the findings and 

conclusions, the researcher recommends that the 

teachers need to be trained on the LSE during pre-

service period and through workshops, seminars or in-

service training.  

 

The researcher suggests that a replication of 

the study in other counties be done so as to compare 

and contrast the findings and on the effects of cultural 

beliefs on LSE. 
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